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Section I: Unit Design

Course Description 
Description: Are you ever curious about the tiny worlds and treasures that are hidden from our eyes? Did you know that science and art come together to make these amazing tiny wonders? We will create our own imaginative worlds with found objects, boxes, paper, wood, wire, paint and seeds. We’ll explore nature through sculpting, building and creating fabulous teeny communities!

Rationale
As they develop, children begin to become aware of others and are curious about how things work, how they are made, and where they come from. They begin to mimic adult behavior through imaginative play, stories and drawings. They start making more connections to others and what they do during their day, and then put labels on their understanding of roles: heroes, job titles and descriptions come into play. Art is this age is a perfect reflection between imagination and reality as they absorb their surroundings. Third Grade, Standard 4. Relate and Connect to Transfer is a fitting standard for the unit on tiny communities. Students will be introduced to the importance of valuing others around them, and how art enhances community and preserves culture. Under Grade Level Expectation 1, the outcomes would be that students can a. Recognize how visual art and design is interdisciplinary. b. Investigate public art and its role within the community. c. Investigate the role of art and design in our communities and world. Also, Third Grade, Standard 3. Invent and Discover to Create will be explored as students make choices in how to build and design their communities and why there are all kinds of artists for different purposes. GLE 1. Plan and create works of visual art and design recognizing various purposes and intentions. EO d. Demonstrate how the art room is a community of makers. As well as experiment with materials, this unit will help students critically think about the art they see in daily life, and how they can learn to express themselves through art regardless of roles, jobs or natural inclination towards the arts. Finally, by introducing the students to the idea of maintenance, or taking care of possessions, they will be able to demonstrate that learning new skills and art techniques provide preservation and sustainability in contrast with one-use mentality. I will tie in connection to science and history in the lessons on Energy, Transportation, and Maintenance. Colorado Academic Standards: Third Grade, Standard 1. Physical Science. 2. Objects in contact exert forces on each other; electric and magnetic forces between a pair of objects do not require contact. Colorado Academic Standards: Science. Second Grade, Standard 1: Physical Science. GLE 1. Matter exists as different substances that have observable different properties. Colorado Academic Standards: History. Second Grade, Standard 4. Civics. GLE:1. Advocate for ideas to improve communities.
Topic Map 
[image: ]

Big Idea
Art is Essential to Community
Creating miniature worlds over the course of Chappelow Art Club will help 1st to 3rd grade students begin to connect how people need each other to build strong communities. They will see how art is found in every place they go and enhances even the smallest of things.  

Enduring Understandings
· Art is integrated in every aspect of life.
· Cross-disciplinary connections builds greater curiosity.
· Play is a way to prepare for adult life.
· By giving choice on materials, students learn conceptual problem solving and flexibility.
· Creativity with material usage fosters ingenuity in design.
· Using art to create miniature communities help students’ awareness of interdependence on other people and encourages empathy.
Essential Questions
Why Art?
· Why is art essential to communities?
· What kind of problems might arise in communities if there is no art?
· What would happen if everyone were trained in one job or taught to think the same things?
· How could art benefit energy? Food?
· How do artists’ help with how food is sold?
· Why do you think playing outside helps you be better at art? How is it better for the community? How does this help transportation?
· How can art and science work together in designing better ways to use energy?
· Why is it important to plan before making art? Making a community? What happens if you don’t plan?
· What does maintenance have to do with art? How about community? What happens if you don’t maintain?
· What are ways in which art makes us better learners?
· What happens when people with different ideas work together? 
· What kind of things happen when we fail in art? In communities?
· What aspects of community teach us about other cultures?
· How can students represent their community through art and design?
· How can students’ communities be reflected in their art?
· Why is a healthy environment good for a community?
· How do artists help create, design and sustain an environment?
· Why is art preservation essential to communities?
· How can artists help communities see better ways of recycling and less trash?
· Why is maintenance and clean-up important for artists and communities? What happens if you don’t maintain, preserve or clean-up?

Objectives
1st Art Club- Live. “Citizens, Unite!” (Feb. 28th)
Daily Objective: The artist will… Investigate how visual art and design can make connections between subjects, disciplines or events. The artist will… Recognize how visual art and design is interdisciplinary.   
2nd Art Club- Surround “Blend into the Background” (Environment) (March 6th)
Daily Objective: Students will create connections between science and art through making a suitable background for their dwellers. 
3rd Art Club- Dwell (March 13th)
Daily Objective: Students demonstrate how communities thrive by artists’ design in creating a dwelling that keeps their citizens warm and dry.
4th Art Club- Grow (March 27th)
Daily Objective: Students will demonstrate how art and design are important for feeding people, animals, plants and communities by creating “gardens” for their citizens and dwellers.
5th Art Club- Move (April 3rd)
Daily Objective: Students will demonstrate how artists help design ways of better and safer transportation for communities, and demonstrate how art and science work together by creating their own vehicles.
6th Art Club- Energize (April 10th)
Daily Objective: Students will demonstrate how art and science are needed to bring safe and clean energy to communities by creating power sources for their dwellers.
7th Art Club- Maintain (April 17th)
Daily Objective: Students demonstrate connections in art and history as they learn what it takes to maintain a community through preservation, restoration and maintenance, even as artists.
Assess learning: As well as formative discussion questions, sketchbooks and reflection time will be used towards the summative assessment.   
                                                                                                                
Unit Pre and Post Assessments
My primary focus for this unit is making connections between the importance of art, other disciplines and thriving communities, and how art can help in expressing themselves within these connections (Standard 4. Relate and Connect to Transfer). My pre and post assessments will reflect that primary focus. Some lessons will tie in other connections to math, science and history standards, and will be reflected in individual lessons, as well as listed in the standards section on page three.
Pre-Assessment 
Student will be given a tiny sketchbook, in keeping with the theme, in which they will be asked to draw what they think is a community. I will use the rubric in posted below to assess three criteria. The sketchbook will be the formative assessment, as well as added to the final summative assessment.
What is community? What is collaboration?
Post Assessment
The unit goal is for students to how art is essential to communities by creating seven recognizable aspects important to thriving communities: People, Environment, Home, Food, Transportation, Energy, and Maintenance. I will assess their final artwork using the same criteria for the pre-assessment. 

Rubric
	Criteria
	Emerging (1)
	Progressing (2)
	Meeting (3) 
	Exceeding (4)

	Demonstrates concept and connection through artwork prompt
Understand Art Worlds
	Student shows little understanding of concept through artwork
	Student shows basic understanding of concept through artwork through at least one example
	Student shows broader understanding of concept through artwork with more than one example
	Student shows more abstract understanding of concept through artwork with multiple examples and variations

	Demonstrates use of materials and learning of new techniques
Develop Craft
	Student struggles with materials, safety, usage and new techniques
	Student understands basics of materials, tools, usage, and new techniques
	Student shows overall ease with materials, usage, tools, and grasps new techniques
	Student demonstrates great ease of materials, safety, usage, and easily grasps new skills

	Demonstrates making works that convey personal meaning
Express
	No connection yet to personal meaning in artwork, little observation
	Some connection to person meaning in artwork through at least one aspect
	Connection to personal meaning through more than one aspect of artwork, observation
	Conveys personal meaning throughout artwork, in various aspects, observations







Unit Outline
I. Community
A. People
1. Relationship, connection
2. Interdependence
3. Cannot survive without all other
a. People
b. Environment
c. Dwelling
d. Food
e. Energy
f. Transportation
g. Maintenance
B. Environment
1. Houses plants, animals and people
2. Provides energy, food and supplies, 
3. Provides shelter, warmth and protection for animals
4. Needs maintenance and waste clean-up
C. Dwelling
1.   Home
2.   Is different for every family
3.   Provides shelter, warmth and protection
4.   Materials from the environment
5.   Needs maintenance and waste clean-up
D. Food
1. Necessary for growth, health and maintenance
2. Grown in our environment and homes
3. Waste provides food for plants(compost)
E. Energy
1. Gathered from our environment
2. Varied for different needs (wind, water, electricity, coal, gas, fuel, food)
3. Some have limited store
4. Waste needs constant maintenance
F. Transportation
1. Varied for distance and terrain
a. Walk
b. Bike
c. Motorcycle
d. Car
e. Taxi
f. Bus
g. Train
h. Airplane
i. Boat
2. Uses energy to run engine
3. Needs maintenance and clean-up
G. Maintenance
1. Necessary for health of people and environments
2. Keeps things running smoothly
3. Repair, fixes
4. Cleans waste
5. Beautifies environment
II. Art in Community
A. People
1. Create
2. Collaborate
3. Beautify environments
B. Environment
1. Environmental Design
2. Landscape Architecture
3. Conservation
C. Dwelling
1. Builder
2. Designer
3. Craftsmen
4. Artist/Scientist for renewable and sustainable materials
D. Food
1. Garden design
2. Packaging art and design
3. Advertising
E. Energy
1. Designer and scientists for safe use
2. Advertising
F. Transportation
1. Artists and scientists design engines, body, parts
2. Airport, bus and train station design and art
3. Advertising
G. Maintenance
1. Restoration
2. Preservation
3. Art Historian leaves record
4. Design better uses for waste/sustainability





Section II: Description of the Setting
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Description of the Community

Evans, Colorado – First established in 1867, Evans is the oldest town in the area, and is located just south of Greeley off Hwy 85. It is named after the second Territorial Governor of Colorado, John Evans. Developing a long history as a hub and supply stop between Cheyenne and Denver on the Denver Pacific Railroad, it often had the reputation for being a rough town. Despite its rocky beginnings, Evans placed a strong value on education. The first brick schoolhouse in the county was built in 1874, and a college in 1877. Today, Evans has firmly planted itself in energy, focusing on oil and gas exploration.
Population: 20, 757 (2018)
Female Population: 10,647                                                                                       Female 49.9%
Male Population: 10,702                                                                                              Male 50.1%
Median Age: 28.6

Median Household Income: $51, 238

High School Graduate/GED or Higher: 78.0%
Bachelor’s Degree or Higher: 13.9%
Incorporated Square Miles: 10.5
Race:
	White Alone, Not Hispanic
	50.2%

	Black or African American, Not Hispanic
	0.2%

	American Indian & Alaska Native, Not Hispanic
	0.4%

	Asian
	1.9%

	Hispanic or Latino
	45.4%


Source:  US Census Bureau (Some persons claim more than one race classification)

School District: Greeley-Evans School District 6
Greeley-Evans School District 6, serving nearly 20,000 children in the cities of Greeley and Evans. They are the 13th largest school district in the state and the 3rd largest employer in Weld County, with more than 2,800 full and part-time employees.
The district has 14 elementary schools, four middle schools, two K-8 schools, three high schools, two alternative high schools, one online school and four charter schools.
Per Pupil Funding: District 6 is the 13th largest school district in Colorado, but is in the bottom 10 for Per Pupil Funding at $6,317 per pupil (169 out of 178).






Description of the School Site
[image: ]
School:                            Chappelow K-8 Arts Magnet School
2001 34th Street
Evans, CO  80620-1820
(970) 348-1200

School Hours: Monday-Friday 8:10 a.m. - 3:30 p.m.
Office Hours: 7:45 a.m. - 4:00 p.m.
Their Mission: 
Educating the whole child through the arts.
 
Their Vision:
Chappelow Arts Magnet School will develop the interests and talents of students in the arts and enhance all disciplines through an integrated approach that allows students to achieve artistic and academic success.

Honor Code:
The honor code for Chappelow is P.R.I.D.E., standing for 
Personal responsibility, Respect, Integrity, Determination, and Empathy. 

Administrative Structure:
Principal, Vice Principal and Dean of Students
Teachers: 42
School Counselor, Nurse, Support Staff

Financial Structure: Publicly funded.

Free and Reduced Lunch Program: free/discounted lunch recipients:  43.5%
Chappelow Direct Dollars Donation
Chappelow’s School Accountability Committee (SAC) - The committee’s primary goals are to make recommendations to the principal concerning priorities for spending school funds and preparing the school's Unified Improvement Plan (UIP).

Offerings:
· Parent Support
Cheetah Parent Teacher Organization (PTO) - Cheetah heads the Chappelow Direct Dollars Donation. The direct dollars donation allows for 100% of the monies donated to directly benefit Chappelow students.
· Chappelow Annual Spelling Bee
· Junior High Dances
· Arts Showcase
· Musical Theater
· Performing Arts Groups
· Multiple Afterschool Clubs

School Demographics (2019-2020)

Full day Kindergarten through 8th grade
Total Student Enrollment: 687
100% School Choice Campus

Student/Teacher Ratio: 18:8



White: 37.85%
Hispanic/Latino: 62%
Black/African American: 0.45%
Asian: 0.75%
Multi-Racial: 2.4%



CLD: 15%
Gifted:13%
SPED:12%


Chappelow Special Programs: 

Deaf & Hard of Hearing Program: “Our staff serve as Deaf and Hard of Hearing role models. We have on staff Teachers of the Deaf, Interpreters, Tutors and Educational Assistants, Speech and Language Specialists, a School Psychologist, an Audiologist and a School Counselor who are trained to work with Deaf and Hard of Hearing individuals.”
Gifted Education: 
Mission/Vision: The mission of gifted and talented programming is to provide identified students with rigorous, challenging educational opportunities which are responsive to their individual strengths and needs so they will achieve academic growth to commensurate with their abilities. 

History of Chappelow K-8 Arts Magnet School
Loretta Chappelow
[image: ]
Loretta Chappelow was born June 28, 1891 in Leadville, Colorado. She graduated Canon City High School as Valedictorian of her class. It was evident Loretta's heart was in teaching! She attended Colorado State College of Education (which is now known as UNC) where she earned her teaching degree. From this point on, Loretta devoted her life to teaching. 
Loretta's educational career spanned over half a century! Mrs. Chappelow spent 36 years as an educator in the Evans Schools. For the last 20 years of her career, she was principal of Chappelow East in Evans, Colorado. Even after retirement, Loretta could not leave her passion behind her. She continued for 11 years as a volunteer librarian. Unfortunately, Loretta Chappelow passed away in June of 1970.  

Loretta Chappelow will always be remembered by Chappelow Arts Magnet School (formally known as Chappelow Middle School) which was built in memory of an inspirational and dedicated educator.  

Chappelow Arts Magnet School strives to practice her philosophy of education: “Teaching is not merely a life work, a profession, an occupation, a struggle; but it is a love to work with, and for, children." ~ Mrs. Loretta Chappelow
	



Description of the Classroom and Student Population

Classroom
I was given the junior high art room for the afterschool art club. It is located down the first corridor on the left, immediately after the main office. It is the first classroom on the right following the student bathrooms. The host teacher, Alison Myers, keeps her classroom well organized: all drawers and cabinets boldly labeled. There are nine tables available, of which I used four of those, based on the number of students in the art club. The classroom is equipped with plenty of cabinet space, sinks, and I had use of the projector and screen for PowerPoint images for lesson inspiration.

Student Population
Fifteen first and second grade students enrolled in my art club titled, “Marvelous Miniatures”. I planned out seven lessons on community, in which students created their own tiny worlds. Each lesson focused on aspects of community interdependence, collaboration, and how art is essential to all.
The demographics of the art club were comprised of nine girls and six boys. Eleven of the fifteen were first grade and four were second graders. I believe seven students were dual language, with two of them possible ELLs. One of the seven students was learning dual languages in both Japanese and English. There were six white students, seven Hispanic, one Asian and one mixed race. After observing the first few lessons, I believe there are two gifted students, both male, but one may be twice gifted. I suspected possible dyslexia with said latter student.
Section III: Lesson Plans with Supporting Documents

Lesson Plan 1

Title of the Unit: Marvelous Miniatures
Title of this daily lesson: “Citizens, Unite!”
Grade Level(s): 1st-3rd

Colorado Academic Standards: Third Grade, Standard 4. Relate and Connect to Transfer. (GLE)1. Recognize how works of visual art and design communicate meaning both within a community and between diverse cultures. Third Grade, Standard 3. Invent and Discover to Create. (GLE) 1. Plan and create works of visual art and design recognizing various purposes and intentions.

Big Idea(s): Art is essential to communities. Learning Experience and Transfer:1. Artists work within the context of their communities.

Enduring Understandings: 
· Art is integrated in every aspect of life.
· Cross-disciplinary connections builds greater curiosity.
· Play is a way to prepare for adult life.
· By giving choice on materials, students learn conceptual problem solving and flexibility.
· Creativity with material usage fosters ingenuity in design.
· Using art to create miniature communities help students’ awareness of interdependence on other people and encourages empathy.

Essential Questions: 
· Why is art essential to communities?
· What kind of problems might arise in communities if there is no art?
· Why is it important to plan before making art?  What happens if you don’t plan?
· What are ways in which art makes us better learners?
· What happens when people with different ideas work together? 
· What aspects of community teach us about other cultures?



Daily Lesson Objectives: 
[bookmark: _Hlk39504712]The artist will… Investigate how visual art and design can make connections between subjects, disciplines or events. 
The artist will… Recognize how visual art and design is interdisciplinary.  

Activity: 
The students will be drawing their interpretation of community in their tiny sketchbook, planning and imagining design. They will then be creating their community “citizens” out of clay.

Content Integration: 
We will discuss how math and art are needed to for building structures and homes, art and literacy go hand in hand for instructions, maps and signs, science, math and art blend together for efficient design of transportation and energy.

Pre-Assessment: 
As we talk about what a community is, and how art is an important part, I will ask them to draw what they think of when I say the word “community” as a part of their tiny sketchbook. If they demonstrate prior understanding, I’ll move on to collaboration and art integration.  I want to assess if they are making connections between subjects and disciplines.

Success Criteria: 
As they discuss, plan, and draw their ideas, and as they create their figures, I will look and listen as they are reflecting on what they’ve drawn/made, as well as checking in with students to see if they were able to apply some of what was demonstrated: (technique) figures able to stand and balance, limbs and heads have smoothed out seams, I’ll record observations in my own tiny sketchbook. 

Post-Assessment: 
I’ll keep a little sketchbook for myself to record answers, notes and questions, reflecting if they are demonstrating understanding of concepts, materials, and processes, and making connections. I will take pictures of process.

Accommodations and Modifications: 
[bookmark: _Hlk39540235]I will, in each lesson use…PowerPoint for visual learning and ELLs.
Group configurations(flexible small groups) to promote multiple perspectives and encourage collaboration.

Visuals: 
I will have PowerPoint images of tiny communities, such as terrariums, model train set-up, fairy gardens, Lego city, and other miniatures. I will also bring in a couple of terrariums with creatures hidden in them for show.


Supplies and equipment:  
· computer for PowerPoint
· terrarium examples 
· clay creature examples 
· tiny sketchbooks 
· pencils 
· colored pencils 
· markers
· crayons 
· Sculpey Clay in various colors 
· clay tools 
· brown paper to protect tables

Safety concerns: 
There are not as many physical concerns with materials at this lesson, since most supplies are non-toxic and without sharp edges like scissors. I may need to add to this once I get my class list. Emotionally, there are some kids who may know what some larger, abstract concepts and words are, and care is to be taken that some younger ones won’t be embarrassed if they are not familiar with them. 

Teaching Procedure:.(Includes 5 minute break down)

Beginning---Introduction or Anticipatory Set
	
1. First 5 minutes(after bathroom, and during snack)- By bringing in a couple of terrariums with little clay creatures inside, students will be curious as to how they were made, and who made the tiny figures. By asking them questions about miniatures, and showing them pictures of various examples, it will get their minds flowing with ideas. Allowing them a couple minutes of sharing will help them connect to discussing what a community is.

1. Second 5 minutes: Discuss communities, interdependence, and collaboration. At this age, most care about their toys and their own small world of family and friends. If they see connections to their own communities and how art is a part of it all, they will begin to be aware of the larger circles.
Briefly mention they will have time to share if clean up goes smoothly at the end of the lesson, and to listen for clean-up music. 

1. Third 5 minutes: Have them begin drawing what they think community is, and what they want to see in their own tiny community. This will be there short activity(pre assessment) as to what they already know about communities where they draw in a miniature sketchbook I keep for the full seven weeks. Seeing connections is key!


1. Instruction/demonstration (5 minutes)

I will bring in examples of finished clay people and creatures, then will     demonstrate how to mold the Sculpey and smooth seams on limbs so their “citizens” keep all their arms and legs. I will encourage them to utilize the clay tools for details, and how to keep their clay figures standing (base and balance).

1. Middle---Student Creating Phase (25 minutes)

As students get their clay, I’ll remind them to think, dream and plan what kind of community they want to create, and what kind of citizens they want (dinosaurs, aliens, people, animals, etc.). I’ll explain to students that more detail can be explored if they take care on one or two figures. If you had all the time in the world, how many figures would you have/make? Do they each This is formative assessment of student progress toward daily objectives.
Remind them to label their work with tags and markers, and that I will collect figures at the end to be baked.

Supply distribution 

Because students will not need as much clay as they think, I will precut the clay into little squares and place a variety of colors in pre-sorted paper cups. I will have a couples of students help distribute cups to each table and student.

1. End---Closure 
Clean-up procedures (5 minutes)

I will make a chart (pre-class) with different jobs for each table, and have an alarm go off with an upbeat song appropriate for clean-up. I will have supplies and boxes ready and labeled for ease and efficiency. Tiny sketchbooks will be returned for next class. Paper covering tables will be gathered up and stacked if clean, tossed if torn and pretty dirty.

	 

1. Last 5 minutes: Share figures and what they are planning for future communities. Ask what they did collaboratively. Ask if any of the process was easier or more difficult than they anticipated. 

Post Lesson Reflection
Today's Successes-
Classroom management: Students responded well in listening, watching my hand signals, and responding when called on. They were excited when they saw the examples and slide show. They helped with clean-up when asked.
Objectives: Most students did not know "community" or "collaboration", but they did begin making connections by the end with their citizens they began in clay. Time went by so fast, I want to continue with clay to finish citizens again next week. The students are excited about their tiny communities!
Specific needs: One student, Andre, has difficulty staying on task and wanders out of his seat often. I am going to change the seating assignments for next week so he will be closer (He was at the back table.).
Also, I want to tweak the clean-up jobs. I had color squares on their table, and it was difficult to remember which color was where. I may divide the name tags with colored dots to group tasks.
Today's Weakness:
Two words: TIME MANAGEMENT. Everything took longer: the bathroom, the slide show/discussion, and pre-assessment. I shouldn't have tried to put two activities in one day, but they were able to get a good start. Sadly, it left us no time to reflect as a group. That will be important for next class. 
Oh, also, we did not get to very many essential questions. Since very few knew the words community and collaboration, we focused on simple explanations. I hope to touch on some of the questions next week, know that we discussed some basic ideas for connection.





Lesson Plan 2

Title of the Unit: Marvelous Miniatures
Title of this daily lesson: “Blend into the Background”
Grade Level(s): 1st-3rd

Colorado Academic Standards: 
Third Grade, Standard 4. Relate and Connect to Transfer. (GLE)1. Recognize how works of visual art and design communicate meaning both within a community and between diverse cultures. Third Grade, Standard 3. Invent and Discover to Create. (GLE) 1. Plan and create works of visual art and design recognizing various purposes and intentions.

Big Idea(s): 
Art is essential to communities. 

Enduring Understandings: 
· Art is integrated in every aspect of life.
· Cross-disciplinary connections builds greater curiosity.
· Play is a way to prepare for adult life.
· By giving choice on materials, students learn conceptual problem solving and flexibility.
· Creativity with material usage fosters ingenuity in design.
· Using art to create miniature communities help students’ awareness of interdependence on other people and encourages empathy.

Essential Questions: 
· [bookmark: _Hlk39504958]Why is a healthy environment good for a community?
· [bookmark: _Hlk39577800]How do artists help create, design and sustain an environment?


Daily Lesson Objectives: 
The artist will… Investigate how visual art and design can make connections between people and their environment and how this can represented in works of art. 

Activity: 
The students will be exploring building a foundation and background for their tiny communities by using cardboard box bottoms, varied papers, scissors and glue. If there is extra time, they can create more citizens out of clay. It takes more than one person to make a community. 

Content Integration:
We will discuss how math and art are needed to for building structures and homes(architecture), and how artists help to enhance and beautify communities.

Pre-Assessment: 
As we talk about what a community is, and how art is an important part, I will ask them to draw what they think of when I say the word “environment” in their tiny sketchbook. If they demonstrate prior understanding, I’ll discuss how artists in the environment create parks, gardens, habitats for wildlife, help for erosion.  I want to assess if they are making connections between art and the environment around us.

Success Criteria: 
As they discuss, plan, and draw their ideas, and as they create their backgrounds, I will look and listen as they are reflecting on what they’ve drawn/made, as well as checking in with students to see if they were able to apply some of what was demonstrated: (technique) glue used sparingly, scissors used correctly, and concept of environment.

Post-Assessment:
 I’ll ask questions during discussion and as they line up, reflecting on whether they are demonstrating connections between concepts of people, specifically artists, in their environment, and that students demonstrate grasp of new materials. 

Accommodations and Modifications: 
I will, in each lesson use…PowerPoint for visual learning.
Application of content and knowledge through tiny journal.

Visuals: 
I will have pictures of tiny communities again on PowerPoint, but will focus on backgrounds, bases, and environments. 

Supplies and equipment:  
· computer for PowerPoint
· base and background examples 
· clay creature examples 
· tiny sketchbooks 
· pencils 
· colored pencils 
· markers
· crayons 
· Sculpey Clay in various colors 
· clay tools 
· glue
· box bottoms
· colored and patterned paper
· scissors

Safety Concerns: 
We will have scissors this time, so I’ll need to make sure the students are able and comfortable to use them. I’ll add this into my demo. Emotionally, I want to make sure Andre is in a closer seat so I can be more aware of his needs. He seems young for a first grader, and has difficulty sitting still and listening to directions. It doesn’t seem out of defiance, but immaturity. 

Teaching Procedure:
(Five Minute Break-Down)
	
      1.  3:30-3:35: Bathroom break, hand out name tags, take attendance.

2. 3:35-3:40: Give out snack. Sit in circle. Discuss communities, collaboration and environment. Ask essential questions about connections to art, community and environments. Ask if they remember what collaboration is. 
Briefly remind students of time to share if clean up goes smoothly at the end of the lesson, and to listen for clean-up music. 

3. 3:45-3:50: Continued Formative Assessment. Have them begin drawing what they think environment is, and what they want to see in their own tiny community in their miniature sketchbook. I will continue to keep for the full seven weeks. 

4. 3:50-2:15: Student Creating Phase.

5. 3:50-3:55: Distribute supplies with clean-up chart. As students get their boxes, I’ll remind them to think, dream and plan what kind of environment they want to create, and what kind of background they’ll plan for their citizens. 

6. 3:55-2:15: Creating and monitoring. This is formative assessment of student progress toward daily objectives.

7. 2:15-2:20: Clean-up procedures. Remind them to label their work with tags and markers. Use clean-up chart with different jobs for each table, and have an alarm go off with an upbeat song appropriate for clean-up. I will have supplies and boxes ready and labeled for ease and efficiency. Tiny sketchbooks and environment boxes will be returned for next class. 
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8. 2:20-2:25: Share environments and what they are planning for future dwellings. Ask what they did collaboratively. Ask if any of the process was easier or more difficult than they anticipated. 


Post Lesson Reflection
Strengths:
I changed a couple of things from last week and saw definitive improvement.
1. I waited until the kids were entering the room after the bathroom break before I gave them their name tags. No tags were left in the bathroom!
2. I changed the seating chart, consolidating to two tables, and sitting Andre closest to me. I gave him a job while I passed out snack and discussed environment. He was receptive, responsive and interacted more, got up less. He still seemed to manage to lose his nametag, but at least it was in the room! The distraction of sitting in the back of the room was eliminated, too, although it wasn’t too much of a problem the first week. 
3. Because the seating arrangement changed, I had to switch up cleaning jobs. I posted them on a small chalkboard for everyone to see in the front of the room, and color coded their name tags. Worked pretty well for their first time switching.
4. We had time for both a tiny sketch, as well as them working on their environments. They were excited to talk about the direction they were moving in, and were anxious to start their dwellings. If they finished and had a little more time, I gave them their individual clay citizens to continue working on. A few asked if they could continue making more clay figures. I told them we will keep working on more as they complete each week’s project.
5. They all responded to hand signals well, and helped in clean-up.
6. I brought in a robot helmet to put their nametags in as they walked out the door, instead of waiting until they got outside. 
7. Because the kids were closer to the front of the room, and were working pretty quietly, all were able to hear the clean-up song go off on my phone. 
8. I remembered to give out pride tickets!
Weaknesses:
1. Timing was better, but clean-up took longer with glue and paper scraps. We had to reflect as they were lining up to go home.
2. Many weren’t as eager to sketch in the tiny books this time. They wanted to get right to work on their boxes. The sketchbooks were primarily for pre-assessment, so we don’t have to continue with them. A lot of students filled them up quickly.
3. I FORGOT TO TAKE PICS AGAIN! I’ve asked others to remind me for next week.
4. I wish I could bring in a rug for sitting down on the floor in the first 10 minutes for snack, discuss and demo. 
5. I still had a difficult time telling whether we were too rushed, but it was better than the first day.
6. One student kept asking for more snack. I didn’t get the chance to find out if he had enough lunch for the day. 
7. Oh. We ran out of glue. I didn’t anticipate that one, but should have!

Overall, it was smoother than the first, and it’s nice to get to know each one a bit more. I was just excited that Andre responded so well compared to last week.


























Lesson Plan 3

Title of the Unit: Marvelous Miniatures
Title of this daily lesson: “Don’t Dwell on It!”
Grade Level(s): 1st-3rd

Colorado Academic Standards: 
Third Grade, Standard 4. Relate and Connect to Transfer. (GLE)1. Recognize how works of visual art and design communicate meaning both within a community and between diverse cultures. Third Grade, Standard 3. Invent and Discover to Create. (GLE) 1. Plan and create works of visual art and design recognizing various purposes and intentions.

Big Idea(s): Art is essential to communities. 

Enduring Understandings: 
· Art is integrated in every aspect of life.
· Cross-disciplinary connections builds greater curiosity.
· Play is a way to prepare for adult life.
· By giving choice on materials, students learn conceptual problem solving and flexibility.
· Creativity with material usage fosters ingenuity in design.
· Using art to create miniature communities help students’ awareness of interdependence on other people and encourages empathy.

Essential Questions: 
· How can artists be creative in designing a place to live? 
· What would happen if everyone were trained in one job or taught to think the same things?
· Why is it important to plan and design before making a home or dwelling? What happens to homes if you don’t plan? 

Daily lesson objectives: 
Observe and discuss how visual art and design are evident in the everyday life of communities, like where we live.
Plan and create works of visual art and design recognizing various purposes and intentions. 

Activity: 
The students will be given choice in media by creating the dwellings for their citizens out of mixed materials.


Content Integration:
 We will discuss how art is needed to for building structures and homes, artists create gardens, design transportation and roads, and even help design ways to get energy.

Pre-Assessment: 
As we talk about what a community is, and how art is an important part, I will ask them to draw what they think of when I say the word “community” as a part of their tiny sketchbook. If they demonstrate prior understanding, I’ll move on to collaboration and art integration.

Success Criteria: 
As they discuss, plan, and draw their ideas, and as they create their dwellings, I will look and listen as they are reflecting on what they’ve drawn/made, as well as checking in with students to see if they were able to apply some of what was demonstrated: (technique) Glue gun was used safely and dwellings were put together with thought. 

Post-Assessment: I will ask students questions in our discussion time and as they line up how they see art in everyday life within their homes, and how that was reflected in their dwellings they created. 

Accommodations and Modifications:
I will, in each lesson use…PowerPoint for visual learning.
Movement between discussion and artmaking for increased focus.
Provide help with the glue gun for timid students.

Visuals:
 I will continue with PowerPoint images of tiny communities, focusing on tiny houses and dwellings. I will also bring in a couple of tiny house examples for show.

Supplies and Equipment:  
· computer for PowerPoint 
· tiny sketchbooks 
· pencils 
· colored pencils 
· markers
· crayons 
· Sculpey Clay in various colors 
· clay tools 
· pipe cleaners
· brown paper bags
· popsicle sticks
· glue gun
· glue sticks
· scissors
· colored paper

Safety Concerns: 
We will be using glue guns, so I will need to go over safety first thing. The have all demonstrated use of scissors. 

Teaching Procedure:(Includes 5-minute break down)

1. 3:30-3:35: Bathroom break, hand out name tags, take attendance.

2. 3:35-3:40: Give out snack. Sit in circle. Discuss dwellings, and how artist design. Retouch on communities, collaboration, and environment. Ask essential questions about what constitutes a dwelling, and how artists take part in the design and beautification of dwellings.
Briefly remind students of time to share if clean up goes smoothly at the end of the lesson, and to listen for clean-up music. 

3. 3:40-3:45: Instruction/demonstration. I will bring in examples of tiny dwellings, then will demonstrate how to use the glue gun to attach the materials to popsicle sticks to create a dwelling for their clay citizens. Have students move to tables.

4. 3:45-3:50: Continued Formative Assessment. Have them begin drawing what they think a dwelling is, and how they want to create it in their miniature sketchbook. I will continue to keep for the full seven weeks. 

5. 3:50-2:15: Student Creating Phase.

6. 3:50-3:55: Distribute supplies with clean-up chart. As students get their tiny boxes and materials, I’ll remind them to think, dream and plan what kind of dwelling they want to create in their environment. 

7. 3:55-2:15: Creating and monitoring. This is the formative assessment of student progress toward daily objectives.

8. 2:15-2:20: Clean-up procedures. Remind them to label their work with tags and markers. Use clean-up chart with different jobs for each table, and have an alarm go off with an upbeat song appropriate for clean-up. I will have supplies and boxes ready and labeled for ease and efficiency. Tiny sketchbooks and dwellings will be stored in their environment boxes  for the next class. 

9. 2:20-2:25: Share dwellings and what they are planning for future food for their communities and citizens. Ask what they did collaboratively. Ask if any of the process was easier or more difficult than they anticipated. 

10. 2:25-2:30: Gather name tags in robot mask, line up at door, gather backpacks in hall, line up at double doors to meet parents.
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Post Lesson Reflections

Because of the nature of events with the COVID-19 and the news this week, the feel and implementation of the lesson was different than planned.

Positives:
· There were a number of kids who were absent. Not that that was the positive, but by nature, a smaller class got more time to work and more help and attention with their individual projects.
· The students are getting more used to expectations: gojng to the bathroom, getting into line, and waiting and listening for instruction, helping with clean-up easier with each lesson.
· They participated well in the beginning discussion, recalling the overall theme, and remembering larger vocabulary, such as environment, community, collaboration, and dwelling. 
· We discussed what are needs in a community, like food, energy and transportation, and how artists are a part of all these areas. One student reminded me that transportation included walking, and is better for the body, anyway!
· Kids were patient with each other when it came to the use of the hot glue gun. The student who made the comment about walking also let me know that he was a bit nervous around a glue gun, and was glad I was helping with it.
· They had a variety of ideas for their dwellings and used the new materials in creative ways. (I introduced a lot of small add-ons for their houses, and they handled them well.)
· I was so glad Mitra was there to help. She was awesome with the kids and was the official photographer. Yay! It also lessoned the overall strange mood of the day.

Negatives:
· One of the student’s boxes with her clay figures went missing. She was quite sad. Mitra and I helped her make a figure out of pom-poms, and I assured her I would look through any materials at home to see if there was a mix-up. The distraction did help, and she was excited about her new creation. I, hopefully, will address the situation again when we return, especially if it isn’t found. 
· With so many absent, my clean-up groups were uneven, and I forgot to address it at the beginning of class. Mitra helped me to redirect. It was just what I needed. At the moment, I wanted to be on time, and had difficulty thinking it through even if I remained calm on the outside. This will help me have a backup for future lessons.
· I realized students didn’t all put names on boxes from last week, but thankfully, everyone knew which one was theirs. 
· I forgot to ask Allison how the school addressed the situation (with the corona virus) to the students. I reminded them to wash hands when they went to the bathroom at the beginning, and they students quickly filled me in they knew all about the coronavirus. One student even let me know how more people were killed by the flu than corona!
Lesson Plan 4

Title of the Unit: Marvelous Miniatures
Title of this daily lesson: “Garden of Eatin’”
Grade Level(s): 1st-3rd

Colorado Academic Standards:
 Third Grade, Standard 4. Relate and Connect to Transfer. (GLE)1. Recognize how works of visual art and design communicate meaning both within a community and between diverse cultures. Third Grade, Standard 3. Invent and Discover to Create. (GLE) 1. Plan and create works of visual art and design recognizing various purposes and intentions.

Big Idea(s): Art is essential to communities. 

Enduring Understandings: 
· Art is integrated in every aspect of life.
· Cross-disciplinary connections builds greater curiosity.
· Play is a way to prepare for adult life.
· By giving choice on materials, students learn conceptual problem solving and flexibility.
· Creativity with material usage fosters ingenuity in design.
· Using art to create miniature communities help students’ awareness of interdependence on other people and encourages empathy.

Essential Questions: 
· [bookmark: _Hlk39578659]Why is art essential to food in communities? How do artists’ help with how food is sold?
· What kind of problems might arise in communities if there is no art or food?
· Why is it important to plan before making art? Making a garden or park? What happens if you don’t plan? 
Daily lesson objectives: 
Observe and discuss how visual art and design are evident in the everyday life of communities, like where we live and how we buy our food, plan our gardens.
Plan and create works of visual art and design recognizing various purposes and intentions, such as food packaging and advertizing. 

Activity: 
The students will be given choice in media by creating the food and gardens for their citizens out of mixed materials.

Content Integration: 
We will discuss how art is needed to for building structures and homes, artists create gardens, design transportation and roads, and even help design ways to get energy. (I added this again, because in a unit study like this, I would review the previous lesson objective, and add to it.) I hope for students to begin to see the interconnectivity of all previous lessons and objectives, and how they build and rely on each other.

Pre-Assessment: 
As we talk about what a community is, and how art is an important part, I will ask them to draw what they think of when I say the word “community” as a part of their tiny sketchbook. If they demonstrate prior understanding, I’ll move on to collaboration and art integration.

Success Criteria: 
As they discuss, plan, and draw their ideas, and as they create their food and gardens, I will look and listen as they are reflecting on what they’ve drawn/made, as well as checking in with students to see if they were able to apply some of what was demonstrated: (technique) Glue gun was used safely and gardens were put together with thought. 

Post-Assessment:
I will be asking questions during discussion and as the students line up. I want to know how they see art in their everyday food consumption and how they reflected purposeful art in their mini gardens.
Accommodations and Modifications: 
I will, in each lesson use…PowerPoint for visual learning.
Key vocabulary developed by analogy and repeated use and review.
Have alternatives in students have tactile difficulty with clay or glue.

Visuals:
 I will continue with pictures of tiny communities, focusing on tiny gardens and food. I will also bring in a couple of tiny garden examples for show.

Supplies and Equipment:  
· computer for PowerPoint 
· tiny sketchbooks 
· pencils 
· colored pencils 
· markers
· crayons 
· Sculpey Clay in various colors 
· clay tools 
· pipe cleaners
· brown paper bags
· popsicle sticks
· glue gun
· glue sticks
· scissors
· colored paper
· variety of acorn tops, tiny rocks, jewels, twine, sticks and shells


Safety Concerns: 
We will be using glue guns again, so I will need to remind students of safety, first thing. The have all demonstrated use of scissors. 

Teaching procedure:(Includes 5-minute break down)

1. 3:30-3:35: Bathroom break, hand out name tags, take attendance.

2. 3:35-3:40: Give out snack. Sit in circle. Discuss food, preservation of seeds, package and garden design. Retouch on communities, collaboration, environment, dwellings. Ask essential questions about why gardens are important, design for water use, preservation of bees and seeds for future generations, and how artists take part in the design of gardens and packaging, and beautification of cities and parks.
Briefly remind students of time to share if clean up goes smoothly at the end of the lesson, and to listen for clean-up music. 

3. 3:40-3:45: Instruction/demonstration. I will bring in examples of tiny gardens, then will demonstrate how to use the glue gun to attach materials to popsicle sticks to create garden boxes for their clay citizens. I will demonstrate different materials they can use as alternatives, if their dwellers live in the city. I will demonstrate the use of Sculpey clay again for any tiny food. Have students move to tables.

4. 3:45-3:50: Continued Formative Assessment. Have them begin drawing what they think a garden is, what food is important, and how they want to create it in their miniature sketchbook. I will continue to keep for the full seven weeks. 

5. 3:50-2:15: Student Creating Phase.

6. 3:50-3:55: Distribute supplies with clean-up chart. As students get their tiny boxes and materials, I’ll remind them to think, dream and plan what kind of food and garden they want to create in their environment. 

7. 3:55-2:15: Creating and monitoring. This is the formative assessment of student progress toward daily objectives.

8. 2:15-2:20: Clean-up procedures. Remind them to label their work with tags and markers. Use clean-up chart with different jobs for each table, and have an alarm go off with an upbeat song appropriate for clean-up. I will have supplies and boxes ready and labeled for ease and efficiency. Tiny sketchbooks, food and gardens will be stored in their environment boxes, along with their dwellings,  for the next class. 

9. 2:20-2:25: Share what their favorite is and what they included in their garden. Ask what they are planning for future energy for their communities and citizens. Ask what they did collaboratively. Ask if any of the process was easier or more difficult than they anticipated. 

10. 2:25-2:30: Gather name tags in robot mask, line up at door, gather backpacks in hall, line up at double doors to meet parents.
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Post Lesson Reflections
I know we aren’t reflecting on the actual lesson, because of the Coronavirus quarantine, but I will say I am missing those kids! I got so attached in those three weeks. 
Also, this was the second lesson we would using all the teeny shells, acorns, etc., for their gardens. They did so well with more materials last week, I was excited to add more. Darn.























Lesson Plan 5

Title of the Unit: Marvelous Miniatures
Title of this daily lesson: “Pure Energy”
Grade Level(s): 1st-3rd

Colorado Academic Standards: 
[bookmark: _Hlk38659086]Visual Arts. Third Grade, Standard 4. Relate and Connect to Transfer. (GLE)1. Recognize how works of visual art and design communicate meaning both within a community and between diverse cultures. Third Grade, Standard 3. Invent and Discover to Create. (GLE) 1. Plan and create works of visual art and design recognizing various purposes and intentions. Colorado Academic Standards: Third Grade, Standard 1. Physical Science. 2. Objects in contact exert forces on each other; electric and magnetic forces between a pair of objects do not require contact.

Big Idea(s): Art is essential to communities. 

Enduring Understandings: 
· Art is integrated in every aspect of life.
· Cross-disciplinary connections builds greater curiosity.
· Play is a way to prepare for adult life.
· By giving choice on materials, students learn conceptual problem solving and flexibility.
· Creativity with material usage fosters ingenuity in design.
· Using art to create miniature communities help students’ awareness of interdependence on other people and encourages empathy.

Essential Questions: 
· Why is it important to plan before making art, especially in designing machines to create energy? 
· How can art and science work together in designing better ways to use energy?
Daily lesson objectives: 
· Observe and discuss how visual art and design are evident in the everyday life of communities, like how artists and scientists design for safe use of energy.

· Plan and create works of visual art and design recognizing various purposes and intentions, such as better design for safe storage and cleaner use. 

Activity: 
The students will be given choice in media by creating pinwheels (as windmills) for their citizens out of mixed materials. They will be attached by copper wire to a AA battery and 3 neodymium magnets to create movement(energy). 

Content Integration: 
We will discuss how art is needed to for building structures and homes, artists create gardens, design transportation and roads, and even help design ways to get energy. (I added this again, because in a unit study like this, I would review the previous lesson objective, and add to it.) I hope for students to begin to see the interconnectivity of all previous lessons and objectives, and how they build and rely on each other.
[bookmark: _Hlk36910377]Colorado Academic Standards: Third Grade, Standard 1. Physical Science. 2. Objects in contact exert forces on each other; electric and magnetic forces between a pair of objects do not require contact.
Colorado Essential Skills and Science and Engineering Practices:
1. Ask questions that can be investigated based on patterns such as cause - and - effect relationships. (Asking Questions and Defining Problems) (Entrepreneurial: Inquiry/Analysis).
2. Define a simple problem that can be solved through the development of a new or improved object or tool. (Asking Questions and Defining Problems) (Personal: Personal responsibility).
3. Plan and conduct an investigation that control variables and provide evidence to support explanations or design solutions. (Planning and Carrying Out Investigations) (Entrepreneurial: Inquiry/Analysis).



Pre-Assessment: 
As we talk about what a community is, and how art is an important part, I will ask them to draw what they think of when I say the word “community” as a part of their tiny sketchbook. If they demonstrate prior understanding, I’ll move on to collaboration and art integration.

Success Criteria:
 As they discuss, plan, and draw their ideas, and as they create their sculptural wind energy pinwheels, I will look and listen as they are reflecting on what they’ve drawn/made, as well as checking in with students to see if they were able to apply some of what was demonstrated: (technique) Glue gun was used safely and pinwheels were put together following directions so there is spin/movement. 

Post-Assessment: 
I will continue to ask questions each week to assess demonstration of conceptual understanding. This week, we will discuss how art and science work together to design safe uses of energy. I will ask questions at both the beginning of the lesson, and at the end as they reflect before line-up. I will also observe how they tie these concepts into their pinwheel/windmills, and how they problem solve if the pinwheel doesn’t spin. They will be given the opportunity on the last week to make adjustments on any previous weeks’ project if changes need to be made. This will give me more information about their ability to critically think through problems and solutions in art. 

Accommodations and Modifications: 
I will, in each lesson use…PowerPoint for visual learning.
A variety of hands-on materials for practice and experience.
· I may chose to modify the use of neodymium batteries for this age group. I need to do a little more research into the school’s policies.

Visuals:
 I will continue with PowerPoint images of tiny communities, focusing on energy, design and conservation. I will also bring in pinwheel examples for show.


Supplies and Equipment:  
· computer for PowerPoint 
· tiny sketchbooks 
· pencils 
· colored pencils 
· markers
· pipe cleaners
· popsicle sticks
· 20 straws
· 20 brads
· Elmer’s glue 
· scissors
· colored tissue and crepe paper
· variety of colored string
· 15 AA batteries
· 45, ½” x 1/8” neodymium disc magnets
· 1 pkg. 16-gauge copper wire
· pliers/wire cutters
· glue gun
· glue sticks

Safety Concerns: 
· We will be using neodymium magnets, so I will need to stress the importance of never putting small magnets in the mouth, as well as keeping them out of reach of smaller siblings because of size and danger. The batteries can heat up, so the magnets need to be removed after use. The batteries will be used up quickly, so this may be a better lesson for older kids. I may chose to modify.
· Glue gun safety will be reviewed.
· The have all demonstrated use of scissors. 

Teaching Procedure:(Includes 5-minute break down)

1. 3:30-3:35: Bathroom break, hand out name tags, take attendance.

2. 3:35-3:40: Give out snack. Sit in circle. Discuss energy and how good design and safety must go hand-in-hand to create machines for energy production(science and art). Retouch on communities, collaboration, environment, dwellings, food. Introduce Hendrik Lorentz, Dutch physicist. Ask essential questions about why energy is important, design for energy use, alternative energy sources and sustainability, and how artists take part in the design of energy sources and location, and safety of cities and parks.
Briefly remind students of time to share if clean up goes smoothly at the end of the lesson, and to listen for clean-up music. 

3. 3:40-3:45: Instruction/demonstration. I will bring in examples of pinwheels as wind energy complete with homopolar motor(Lorentz Force), as well as emphasize safety protocol for use of batteries and magnets. I will demonstrate different materials they can use as alternatives, if their dwellers live in the city. Have students move to tables.

4. 3:45-3:50: Continued Formative Assessment. Have them begin drawing what they think of when I say the word “energy”, why energy is important for citizens to live, eat, move, work and play, and how they want to create it in their miniature sketchbook. I will continue to keep for the full seven weeks. 

5. 3:50-2:15: Student Creating Phase.

6. 3:50-3:55: Distribute supplies with clean-up chart. As students get their materials, I’ll remind them to think, dream and plan what kind of device for transportation they want to create in their environment. 

7. 3:55-2:15: Creating and monitoring. This is the formative assessment of student progress toward daily objectives.

8. 2:15-2:20: Clean-up procedures. Remind them to label their work with tags and markers. Use clean-up chart with different jobs for each table, and have an alarm go off with an upbeat song appropriate for clean-up. I will have supplies and boxes ready and labeled for ease and efficiency. Tiny sketchbooks, energy creations will be stored in their environment boxes, along with their citizens, dwellings, garden/food for the next class. 

9. 2:20-2:25: Share what their favorite part of making a sculptural pinwheel was. Ask what they are planning to create for next week’s transportation for their communities and citizens. Ask what they did collaboratively. Ask if any of the process was easier or more difficult than they anticipated. 

10. 2:25-2:30: Gather name tags in robot mask, line up at door, gather backpacks in hall, line up at double doors to meet parents.

Lesson Reflection
We are still under quarantine for the coronavirus. No art club.













Lesson Plan 6

Title of the Unit: Marvelous Miniatures
Title of this daily lesson: “Get a Move On”
Grade Level(s): 1st-3rd

Colorado Academic Standards: Visual Arts. 
Third Grade, Standard 4. Relate and Connect to Transfer. (GLE)1. Recognize how works of visual art and design communicate meaning both within a community and between diverse cultures. Third Grade, Standard 3. Invent and Discover to Create. (GLE) 1. Plan and create works of visual art and design recognizing various purposes and intentions. Colorado Academic Standards: Third Grade, Standard 1. Physical Science. 2. Objects in contact exert forces on each other; electric and magnetic forces between a pair of objects do not require contact.

Big Idea(s): Art is essential to communities. 

Enduring Understandings: 
· Art is integrated in every aspect of life.
· Cross-disciplinary connections builds greater curiosity.
· Play is a way to prepare for adult life.
· By giving choice on materials, students learn conceptual problem solving and flexibility.
· Creativity with material usage fosters ingenuity in design.
· Using art to create miniature communities help students’ awareness of interdependence on other people and encourages empathy.

Essential Questions: 
· How could art benefit transportation and energy?
· Why do you think playing outside helps you be better at art? How is it better for the community? How does this help transportation?

Daily Lesson Objectives: 
· Observe and discuss how visual art and design are evident in the everyday life of communities, like how we design, use, and think of creative sources for transportation.

· Plan and create works of visual art and design recognizing various purposes and intentions for movement and transportation of their citizens. 

Activity: 
The students will be given choice in media by creating vehicles for their citizens out of mixed materials.  

Content Integration: 
Like last week’s lesson with energy, this week’s lesson can still tie in with idea of creative sources and ways of transportation. We will discuss how art is needed to for building structures and homes, artists create gardens, design transportation and roads, and even help design ways to get energy. (I added this again, because in a unit study like this, I would review the previous lesson objective, and add to it.) I hope for students to begin to see the interconnectivity of all previous lessons and objectives, and how they build and rely on each other.

I will still touch on how scientists, mathematicians and artists work together to create cleaner ways of travel, such as electric cars, more efficient lithium batteries, etc.
Colorado Academic Standards: Third Grade, Standard 1. Physical Science. 2. Objects in contact exert forces on each other; electric and magnetic forces between a pair of objects do not require contact.
Colorado Essential Skills and Science and Engineering Practices:
1. Ask questions that can be investigated based on patterns such as cause - and - effect relationships. (Asking Questions and Defining Problems) (Entrepreneurial: Inquiry/Analysis).
2. Define a simple problem that can be solved through the development of a new or improved object or tool. (Asking Questions and Defining Problems) (Personal: Personal responsibility).
3. Plan and conduct an investigation that control variables and provide evidence to support explanations or design solutions. (Planning and Carrying Out Investigations) (Entrepreneurial: Inquiry/Analysis).

Pre-Assessment:
1st Week: As we talk about what a community is, and how art is an important part, I will ask them to draw what they think of when I say the word “community” as a part of their tiny sketchbook. If they demonstrate prior understanding, I’ll move on to collaboration and art integration.

Success Criteria: 
As they discuss, plan, and draw their ideas, and as they create their citizen’s mode of transportation, I will look and listen as they are reflecting on what they’ve drawn/made, as well as checking in with students to see if they were able to apply some of what was demonstrated: (technique) Glue gun, wire cutters/pliers were used safely and vehicles were put together following directions so there is spin/movement of wheels. 

Post-Assessment:
 I will continue to ask questions during discussion and as the students line up to assess demonstration of conceptual understanding. This week, we will discuss how art and science work together to design safe uses of transportation for individuals, families, and the masses. I will also observe how they tie these concepts into their vehicles, and how they problem solve if the wheels don’t spin. They will be given the opportunity on the last week to make adjustments on any previous weeks’ project if changes need to be made. This will give me more information about their ability to critically think through problems and solutions, and will show personal connection to their artwork. 

Accommodations and Modifications: 
I will, in each lesson use…PowerPoint for visual learning.
Cleaning objectives written on a board for all to see.
Offer alternative supplies for those who have tactile and focus differences with tiny objects.

Visuals:
I will continue with PowerPoint images of tiny communities, focusing on vehicles and ways to move from place to place, design and creative new ways of transportation. I will also bring in tiny car and wire and button bicycle examples for show.

Supplies and Equipment:  
· computer for PowerPoint 
· tiny sketchbooks 
· pencils 
· colored pencils 
· markers
· pipe cleaners
· popsicle sticks
· cardboard scraps
· Elmer’s glue 
· scissors
· colored tissue, varied paper, and cellophane
· buttons
· wire
· pliers/wire cutters
· glue gun
· glue sticks

Safety Concerns: 
· Glue gun safety will be reviewed.
· Safety of wire cutters and pliers will be addressed at the beginning of the lesson.
· The have all demonstrated use of scissors. 

Teaching Procedure:(Includes 5-minute break down)

1. 3:30-3:35: Bathroom break, hand out name tags, take attendance.

2. 3:35-3:40: Give out snack. Sit in circle. Discuss movement and how good design and safety must go hand-in-hand to create machines for transportation (science and art). Retouch on communities, collaboration, environment, dwellings, food, energy. Ask essential questions about why transportation is important, design and safety for daily and repeated use, alternative energy sources and sustainability for transportation, such as electric cars, and how artists take part in the design of transportation sources, roads, fuel storage, and safety of citizens.
Briefly remind students of time to share if clean up goes smoothly at the end of the lesson, and to listen for clean-up music. 

3. 3:40-3:45: Instruction/demonstration. I will bring in examples of tiny cars. I will demonstrate how to attach buttons to wire and then attach them to their vehicle so wheels spin. I will also explain how different materials can be used as alternatives, if their dwellers live in the various climates and cities. Have students move to tables.

4. 3:45-3:50: Continued Formative Assessment. Have them begin drawing what they think of when I say the word “transportation”, why transportation is important for citizens to live, eat, move, work and play, and how they want to create it in their miniature sketchbook. I will continue to keep for the full seven weeks. 

5. 3:50-2:15: Student Creating Phase.

6. 3:50-3:55: Distribute supplies with clean-up chart. As students get their materials, I’ll remind them to think and plan about how they will maintain citizen’s health, their environment, dwellings, food/garden production, safe energy and running and efficient transportation in their communities. 

7. 3:55-2:15: Creating and monitoring. These previous questions are the formative assessment of student progress toward daily objectives.

8. 2:15-2:20: Clean-up procedures. Remind them to label their work with tags and markers. Use clean-up chart with different jobs for each table, and have an alarm go off with an upbeat song appropriate for clean-up. I will have supplies and boxes ready and labeled for ease and efficiency. Tiny sketchbooks, transportation creations will be stored in their environment boxes, along with their citizens, dwellings, garden/food, and energy sources for the next class. 

9. 2:20-2:25: Share what their favorite part of making their citizen’s vehicle was. Ask what they are planning to finish/add to for next week’s maintenance for their communities and citizens. Ask what they did collaboratively. Ask if any of the process was easier or more difficult than they anticipated. 

10. 2:25-2:30: Gather name tags in robot mask, line up at door, gather backpacks in hall, line up at double doors to meet parents.

Post Reflection
We are still in quarantine with COVID-19.











Lesson Plan 7

Title of the Unit: Marvelous Miniatures
Title of this daily lesson: “Clean Up Your Act”
Grade Level(s): 1st-3rd

Colorado Academic Standards: 
Visual Arts. Third Grade, Standard 4. Relate and Connect to Transfer. (GLE)1. Recognize how works of visual art and design communicate meaning both within a community and between diverse cultures. Third Grade, Standard 3. Invent and Discover to Create. (GLE) 1. Plan and create works of visual art and design recognizing various purposes and intentions. Colorado Academic Standards: Science. Second Grade, Standard 1. Physical Science. GLE 1. Matter exists as different substances that have observable different properties. History: Second Grade, Standard 4. Civics. GLE: 1. Advocate for ideas to improve communities.

Big Idea(s): Art is essential to communities. 

Enduring Understandings: 
· Art is integrated in every aspect of life.
· Cross-disciplinary connections builds greater curiosity.
· Play is a way to prepare for adult life.
· By giving choice on materials, students learn conceptual problem solving and flexibility.
· Creativity with material usage fosters ingenuity in design.
· Using art to create miniature communities help students’ awareness of interdependence on other people and encourages empathy.

Essential Questions: 
· [bookmark: _Hlk39580699]Why is art preservation essential to communities? How can artists help communities see better ways of recycling and less trash?
· Why is maintenance and clean-up important for artists and communities? What happens if you don’t maintain, preserve or clean-up?
· What kind of problems might arise in communities if there is no preservation or maintenance of art?

Daily Lesson Objectives: 
· Observe and discuss how visual art and design are evident in the everyday life of communities, like how we maintain, restore, preserve and beautify our surroundings. Reassess tiny communities to complete, repair and touch-up anything unfinished from previous lessons. Learn how artists have to perform a final “walk-through” of missed details before showing or selling work.

Activity: 
The students will be given choice in media to complete any last details in tiny communities. They will decide how to stage their work for the art show.

Content Integration:
 This week’s lesson will tie in with science(chemistry) for art restoration and history for preservation. We will discuss how art is needed to for building structures and homes, artists create gardens, design transportation and roads, and even help design ways to get energy. I hope for students to see the interconnectivity of all previous lessons and objectives, and how they build and rely on each other.
[bookmark: _Hlk38659143][bookmark: _Hlk37808351]Colorado Academic Standards: Science. Second Grade, Standard 1: Physical Science. GLE 1. Matter exists as different substances that have observable different properties.
Elaboration on the GLE: 
1. Students can answer the question: How do particles combine to form the variety of matter one observes?
2. PS1:A Structure and Properties of Matter: Different kinds of matter exist (e.g., wood, metal, water), and many of them can be either solid or liquid, depending on temperature. Matter can be described and classified by its observable properties (e.g., visual, aural, textural), by its uses and by whether it occurs naturally or is manufactured. Different properties are suited to different purposes. A great variety of objects can be built up from a small set of pieces (e.g., blocks, construction sets). Objects or samples of a substance can be weighed, and their size can be described and measured.
3. PS1:B Chemical Reactions: Heating or cooling a substance may cause changes that can be observed. Sometimes these changes are reversible (e.g., melting and freezing), and sometimes they are not (e.g., baking a cake, burning fuel).
[bookmark: _Hlk38659215]Colorado Academic Standards: History. Second Grade, Standard 4. Civics. GLE:1. Advocate for ideas to improve communities.
· Evidence Outcomes: b. Describe ways in which you can take an active part in improving your school or community.

Pre-Assessment: 
1st Week: As we talk about what a community is, and how art is an important part, I will ask them to draw what they think of when I say the word “community” as a part of their tiny sketchbook. If they demonstrate prior understanding, I will move on to collaboration and art integration.

Success Criteria: 
As they discuss how maintenance is importance for artists and communities, I will look and listen as they are reflecting on what they’ve drawn/made, as well as checking in with students to see if they were able to apply some of what was demonstrated. Did they touch up any details? Did they think about how people will view their art?

Post-Assessment: 
This week, I will specifically be looking for an overall concept connection to art and maintenance, and how they are both important to artists and communities. I will also look for understanding of how art, science and history come together with art restoration. I will continue to ask questions each week to assess conceptual understanding, at both the beginning of the lesson, and at the end as they reflect before line-up. They will be given the opportunity this final week to make adjustments on any previous weeks’ project if changes need to be made. This will give me more information about their ability to critically think through problems and solutions. 

Accommodations and Modifications: 
I will, in each lesson use…PowerPoint for visual learning.
Discussion for fostering student interaction, whole class community for ELLs.
Movement between activities to help students maintain focus on completing their projects.
Visuals: 
I will continue with PowerPoint images of tiny communities that are completed, reviewing our original slide show.

Supplies and Equipment:  
· computer for PowerPoint 
· tiny sketchbooks 
· pencils 
· colored pencils 
· markers
· pipe cleaners
· popsicle sticks
· cardboard scraps
· Elmer’s glue 
· scissors
· colored tissue and varied paper
· wire
· pliers/wire cutters
· glue gun
· glue sticks

Safety Concerns: 
· Glue gun safety will be reviewed.
· The have all demonstrated use of scissors. 

Teaching Procedure:(Includes 5-minute break down)

1. 3:30-3:35: Bathroom break, hand out name tags, take attendance.

2. 3:35-3:40: Give out snack. Sit in circle. Discuss the importance of maintenance for communities. Things break, trash piles up, cleaning has to happen for things to remain safe and beautiful. Retouch on communities, collaboration, environment, dwellings, food, transportation and energy. Remind them that cars need repair, sinks burst, paint peels, and trash needs to be disposed of safely. Ask essential questions about why communities 
Briefly remind students of time to share if clean up goes smoothly at the end of the lesson, and to listen for clean-up music. 

3. 3:40-3:45: Instruction/demonstration. I will bring in examples of repaired work and show students how to check their tiny communities for any touch-ups, as well as show them how to stage their communities for the art show. Have students move to tables.

4. 3:45-3:50: Continued Formative Assessment. Have them begin drawing what they think of when I say the word “maintenance”, and how they want to create it in their miniature sketchbook. I will continue to keep until the art show. 

5. 3:50-2:15: Student Creating Phase.

6. 3:50-3:55: Distribute supplies with clean-up chart. As students get their materials, I’ll ask them to think about how they will maintain their own health, their environment, rooms and homes, food/garden, transportation and energy use in their own communities. 

7. 3:55-2:15: Creating and monitoring. These previous questions are the formative assessment of student progress toward daily objectives.

8. 2:15-2:20: Clean-up procedures. Remind them to label their work with tags and markers. Use clean-up chart with different jobs for each table, and have an alarm go off with an upbeat song appropriate for clean-up. I will have supplies and boxes ready and labeled for ease and efficiency. Tiny sketchbooks will be stored in my supplies, and their completed tiny communities will be stored in the art room until the art show.

9. 2:20-2:25: Share what their favorite part of finishing their communities, and what they hope to show and tell parents at the art show. Ask what they did collaboratively. Ask what they learned from the whole project and process. 

10. 2:25-2:30: Gather name tags in robot mask, line up at door, gather backpacks in hall, line up at double doors to meet parents.

Post Reflection
We are still under quarantine with Covid-19.


















Ancillary Materials for Lessons
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All images retrieved from www.pinterest.com.

Section IV: Pre and Post Assessment Description, Results, and Analysis
Description:
I have chosen eight students to follow throughout the seven weeks. I adjusted the list after one student was absent for the first week. I was able to gather a group that had one student with dual language, a set of twins, and one student possibly twice gifted. There are only three second graders in the group, all remaining are first graders. The majority are girls, so I have chosen three boys and five girls to assess.
My primary focus for this unit reflected in my Big Idea, Enduring Understandings, Essential Questions and Rationale align with Colorado Standards: Second Grade, Standard 4. Relate and Connect to Transfer and Third Grade, Standard 3. Invent and Discover to Create. Using Studio Habits of Mind, I wanted to show that students were not only able to Understand Art Worlds, through the topics of communities and collaboration, but then put their understanding into practice. Developing Craft will come with continued practice, but the ability to then Express concepts through their artwork shows comprehension. This is evident when students demonstrate they are moving from head to heart. Having students relate and connect to the community around them through their own visual language will benefit making connections (as artists) to other disciplines, as well. My goals are to help students think how art is integrated into every aspect of life, and then relate how those cross connections help build greater curiosity about what they don’t know. Although the majority of the class are first graders, the standards and grade level expectations will be similar in outcome.  
The plan for the pre-assessment was to ask students to draw what they knew about community in a small sketchbook, before beginning any discussion, visual images, or demonstration. I handed out the sketchbooks with colored and drawing pencils, asked them the question, and gave them about five minutes to draw. The purpose was to assess knowledge of content and make connections to the lesson objective: Investigate the role of art and design in our communities and world. We discussed that communities don’t exist without people, and that artists are people who make the community rich in color, design and story. We are all artists.
I then chose three criteria most important for me to see for these lessons in this age group. You will see scores for each of the eight students from this criteria.
[bookmark: _Hlk38658732]Rubric
	Criteria
	Emerging (1)
	Progressing (2)
	Meeting (3) 
	Exceeding (4)

	Demonstrates concept and connection through artwork prompt
Understand Art Worlds
	Student shows little understanding of concept through artwork
	Student shows basic understanding of concept through artwork through at least one example
	Student shows broader understanding of concept through artwork with more than one example
	Student shows more abstract understanding of concept through artwork with multiple examples and variations

	Demonstrates use of materials and learning of new techniques
Develop Craft
	Student struggles with materials, safety, usage and new techniques
	Student understands basics of materials, tools, usage, and new techniques
	Student shows overall ease with materials, usage, tools, and grasps new techniques
	Student demonstrates great ease of materials, safety, usage, and easily grasps new skills

	Demonstrates making works that convey personal meaning
Express
	No connection yet to personal meaning in artwork, little observation
	Some connection to person meaning in artwork through at least one aspect
	Connection to personal meaning through more than one aspect of artwork, observation
	Conveys personal meaning throughout artwork, in various aspects, observations













Pre-Assessment Scores:

	
     Students

	
    Criteria 1
	
    Criteria 2
	
    Criteria 3
	
Totals

	Student A
Lexi
	          4
	          4
	          3
	11

	Student B
Andre
	          2
	          4
	          3
	9

	Student C
Aryad
	          3
	          2
	          3  
	8

	Student D
Ellie
	          2
	          2
	          3
	7

	Student E
Oliver
	         4
	          3
	          3
	10

	Student F
Jocelyn
	         2
	          1
	          2
	5

	Student G
Evelyn
	         2
	          2
	          2
	6

	Student H
Lauryn
	         3
	          4
	           3
	10






















Analysis of Data


Student A: Female, No ELL
Student is very relational and likes to take her time on projects, 

Criteria 1:4 Student demonstrates extensive understanding of her immediate community of home, school, friends, store, and others. 

Criteria 2:4 Student takes a great deal of time on her artwork, filling in the complete tiny sketchbook in one sitting. By week two, she asked if she could spread out on the floor with her project to take more time on her “environment”.

Criteria 3:3 Student identified many parts of her community, using personal words like “me”, “you”, and “us”.
[image: ][image: ][image: ][image: ][image: ][image: ][image: ][image: ]


Student B: Male, CDL, possible twice gifted/dyslexic. Student has difficulty sitting still, but demonstrates understanding of concepts, as well as higher level development in drawing(overlapping objects, some perspective, and drawing “sound waves” from a car when we talked about environment. He responded well when he was given a job when I was discussing concepts and giving demo. Student wrote his name on the back of the book, as well as reversed a letter in his name, giving hints to possible dyslexia, but may resolve itself by third grade.

Criteria 1: 2 Understands concepts well, but had difficulty sitting for pre-assessment. It was difficult to get accurate results with behavior. Second week showed much greater understanding of taught concepts.
 
Criteria 2: 4 Student shows ease with materials, but again, behavior on the first day did not show accurate results. He did show overlapping of objects, some perspective, and drawing “sound waves” from a car when we talked about environment.  Day two(see car picture below) showed advanced understanding, not only of concept, but creative ability to show understanding in artwork. 

Criteria 3: 3 There was personal meaning in artwork when asked for reflection, especially on day two.

[image: ][image: ][image: ]





Student C: Male, possible ELL. One of the three second graders, student seems older because of his height. Understood “community” in discussion, but chose to draw transportation (car and road and plane and sky for environment) for both weeks. Participates in discussion. Very adamant about needing a particular color for his box “environment”.

Criteria 1: 3 Student demonstrated understanding of community by drawing roads and vehicles and participated eagerly in the discussion time about what makes up a community and how artists are a part.

Criteria 2: 2 Student demonstrated some understanding of materials and techniques. He was one of the students seated in the back tables, and participated in the lesson more on day 2 when seating assignments were changed.

Criteria 3: 3 Student showed some personal connection in artwork, but showed greater connection in discussion.
[image: ][image: ]
Student D: Female, No ELL. Student is sweet, listens well during discussion, and comprehends larger concepts and vocabulary well. She apparently gets into conflict with student B, but they are placed on opposite sides on the table, so no issue has arisen.

Criteria 1: 2 Student was able to discuss community, and showed some understanding through her initial drawing.

Criteria 2: 2 Although she has good grasp verbally, student’s drawings were simple with floating figures and little use of color.

Criteria 3: 3 Student did convey personal meaning through drawings of home and pets, and talked freely of those things important to her.

[image: ][image: ][image: ]


Student E: Male, dual language learner. Student is one of second graders. One parent is Japanese, and student is taking Japanese language classes. English is first language. Strong at understanding concepts and likes to participate in discussion. He was the only student to draw a skyscraper for community.

Criteria 1: 4 Student has broad grasp of concepts in regards to larger and smaller communities. He talked freely of cities, towns, rural communities and homes. One parent is Japanese. They may have taught him in greater detail of various cultures, etc.

Criteria 2: 3 Student demonstrates good understanding of materials and techniques. His drawings make use of color and ground. He understood art terminology, as well.

Criteria 3: 3 It was easy for this student to talk of personal connections to his artwork.

[image: ][image: ] 





Student F: Female, possible ELL, one of a identical twin. Both sisters stay pretty quiet, but they listen well and help when asked. Understanding of concepts. Possible dyslexia? Did not spell own name correctly on paper.

Criteria 1: 2 This student was assigned at one of the back tables that improved when placed closer on day two. She participated more in discussion in understanding concepts than in drawing.

Criteria 2: 1 Although much improvement of discussion and participation happened on the second day, student showed little interest in drawing or learning new technique. She demonstrated considerably more interest on day 2, and showed care of materials.

Criteria 3: 2 Student demonstrated some personal connection in artwork, but participated more in discussion.
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Student G: Female, possible ELL. One of identical twins. Both sisters quiet. Like her sister, she was assigned to one of the back tables. Participation and discussion greatly improved on day 2.

Criteria 1: 2 Student demonstrated some understanding of concepts in artwork, but more in discussion.

Criteria 2: 2 Student seemed more interested in materials, time and technique than sister, who was sitting right next to her. This, too, improved when assigned to closer table on day 2.

Criteria 3: 2 Student made some personal connection in artwork with homes and people. She participated more in discussion that showed greater understanding.
[image: ][image: ]
Student H: Female. Student is quiet, but eager to participate in her artwork. She takes her time with her pieces, and likes to help.

Criteria 1: 3 Student demonstrates a sense of community in both smaller and larger contexts through both artwork and discussions.

Criteria 2: 4 Student shows greater understanding of formal elements like ground, overlapping and variation of shape size and colors. Works quietly to herself the whole time.

Criteria 3: 3 Student demonstrates broad personal connection in artwork and discussions.
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Excel Quantified Results from Pre-Assessment
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Description of Pre-Assessment Results
Based on preliminary results, I was able to reevaluate what concepts needed to be taught, and what changes needed to happen, for the second lesson. For instance, students sitting at the two back tables received, for the most part, lower scores than those sitting closer to the front of the room. Although I walked around, they were more distracted in this first lesson than in the second. There was greater involvement, better discussion, and more attention to detail on day two. Also, because of student’s ease on the second day, more creative ideas and thinking were revealed, especially from one student. If a pre-assessment was all I based information off of, for many, it would not accurately or fairly reflect their abilities, but it did give a good baseline. I was able to reflect that I needed much more data over the complete unit for valid results. Also, I may take in cultural consideration for the twins through their quiet demeanor. They opened up with greater ease on day 2. In future lessons and units, I would be inclined to take at least more than one lesson to pre-assess students, taking into account all the variables of a new environment. 










Post Assessment Analysis

Description of Post Assessment:
In deciding how to assess students based on the criteria below and the lesson’s daily objectives, I choose to look at a combination of discussion feedback, formative drawings done before the beginning of each lesson, along with each student’s final project of their completed tiny community. I am looking for an absorption of concepts, new techniques and the ability to translate that understanding into personal meaning in their final artwork. I do not have any final images to show, as we were placed under quarantine with COVID-19 after week three. I took any information, data, reflections and results that was gathered from week one to week three. This information gave me a trajectory of each student’s progress to date.


Rubric
	Criteria
	Emerging (1)
	Progressing (2)
	Meeting (3) 
	Exceeding (4)

	Demonstrates concept and connection through artwork prompt
Understand Art Worlds
	Student shows little understanding of concept through artwork
	Student shows basic understanding of concept through artwork through at least one example
	Student shows broader understanding of concept through artwork with more than one example
	Student shows more abstract understanding of concept through artwork with multiple examples and variations

	Demonstrates use of materials and learning of new techniques
Develop Craft
	Student struggles with materials, safety, usage and new techniques
	Student understands basics of materials, tools, usage, and new techniques
	Student shows overall ease with materials, usage, tools, and grasps new techniques
	Student demonstrates great ease of materials, safety, usage, and easily grasps new skills

	Demonstrates making works that convey personal meaning
Express
	No connection yet to personal meaning in artwork, little observation
	Some connection to person meaning in artwork through at least one aspect
	Connection to personal meaning through more than one aspect of artwork, observation
	Conveys personal meaning throughout artwork, in various aspects, observations





Post-Assessment Scores from Rubric:

	
     Students

	
    Criteria 1
	
    Criteria 2
	
    Criteria 3
	
Totals

	Student A
Lexi
	          4
	          4
	          4
	12

	Student B
Andre
	          4
	          3
	          4
	11

	Student C
Aryad
	          3
	          4
	          4 
	11

	Student D
Ellie
	          3
	          4
	          3
	10

	Student E
Oliver
	         4
	          4
	          4
	12

	Student F
Jocelyn
	         3
	          2
	          3
	8

	Student G
Evelyn
	         3
	          3
	          3
	9

	Student H
Lauryn
	         4
	          4
	           3
	11








Description of Post-Assessment Results

Based on changes over the course of three weeks, I was able to see a broader view of each student’s strengths and weaknesses. I felt each week’s improvement for each student helped me make fairly accurate assessments as to their final results of completed work. All students showed gains from the pre-assessment results of week one. I evaluated each student from the criteria given throughout the unit, and assessed the completed compilation of the three finished art pieces. All students demonstrated personal connections in their artwork to the concepts taught. While this would normally be a valid assessment, without the full seven weeks, I feel this is not completely reliable without all gathered information on the other ways artists are a part of the community in the food industry, transportation, energy and maintenance. Because this was a unit that built upon each consecutive lesson, the results were a fair representation of objectives learned based off the three criteria chosen. Without the full unit, I don’t believe I had enough information from different learners, whether gifted or ELLs, to assess if one group scored lower or higher than the other. All students improved from week one to week two. There was a 9.09% to 60.0% gain in the three criteria assessed from the rubric, which would be accurate whether it was three weeks or seven. The criteria for my formative and post assessment is the same. 

Post Assessment Analysis
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Individual Student Results

Student A -Student A, although demonstrating understanding after the pre-assessment, was able show reliable gains in expressing themselves through each lesson and in the complete and final artwork.
Student B- With Student B’s gifted strengths and weaknesses, he made quick improvements when directed and given a job. More focus was placed on work, which resulted in greater evidence on conceptual understanding, as well as personal expression. My opinion based on reliable improvement would be that more time will be spent on technique as strategies for focus are implemented.
Student C- Markable improvement happened in this student when seating assignment changed from week 1 to week 2. Attention to work and participation in discussion increased, which resulted in greater attention to technique and expression.
Student D- Student D strength is in verbal communication and understanding of vocabulary and concepts. I saw growth in technique as they became comfortable in the class setting. Creative expression growth was evident in work from week three.
Student E- I am suspecting this student to be gifted, as weeks passed. Understanding of more abstract concepts, attention to technique, and personal in expression all strong to advanced.
Student F- Big improvement for this student and student G(twin) when seating arrangement changed. Greater attention to learning technique, details and improvement in discussion participation. Overall assessed improvement.
Student G - Like twin(student F), markable change with seating movement. More time spent on technique, participation in discussion, and personal expression. Suspected twins to be ELL, but communicate understanding of concepts well.
Student H – Student is consistent in quietly and diligently working on technique and detail. They are strong conceptually, and I saw growth of personal expression in artwork.

Reflection on Assessment

Overall, I am able to see, within a short period of time, the incredible value of reflecting on standards, objectives and criteria placed within lesson plans. The act of reflection directly after the day’s end gave insight as to the importance of fair and reliable assessments, especially within art education. It’s sad that we all had to walk away from art club with COVID-19, for I felt that I was just starting to witness the benefits of good planning. I realized that assessment didn’t have to be as difficult as I often made it in my head. My goals and objectives were clear enough to recognize within student’s responses and directions in art choices. I am not nearly as nervous about student teaching after observing the benefits to the students and to my own desired accuracy for best helping each student. I did want more time in observing a few students who I believe were different learners. Thankfully, I’m positive there will be more opportunities with other students through both student teaching and future classrooms.

Section V: Reflective Essay and Artwork
	Although we had a brief three weeks at Chappelow Arts Magnet K-8, I feel as though there has been ample time to reflect on the short, but sweet, experience. Having read through my own weekly reflections as I put together the Work Sample gave a better picture of what transpired, what worked, and what I might change. Regardless of the unfortunate global pandemic of COVID-19, it was a treat to participate in a small class for Art 445, especially with the circumstances of quarantine. I felt honored to sit in class with these ladies and absorb information alongside them. Learning can take place in the most unlikely and unforeseen circumstances, and is often the most memorable. This is the power of education. 
	I believe my biggest takeaway from this semester, and the art club, is how often I still fall into insecurity and doubt as to whether I can handle certain areas of teaching. The little problem with avoiding graphs and charts in Section II of my Work Sample was a much broader eye-opener than I anticipated. I wondered how many other situations I ran away from because I didn’t believe I had the capacity to tackle it? This led me to a needed revelation in the realm of assessments. My professor, Donna Goodwin, helped me to identify that the necessary didn’t need be so scary. Assessments weren’t the monster I had made them out to be, but really just a tool to use, complementing the ways in which I desire to give feedback to students. Students need the guidance, and it’s okay to have objectives to reach. They are just guidelines and boundaries to help foster freedom, curiosity, creativity and inquiry within a subject. I hit the graph head on, and conquered it. Because of the weight lifted from one tiny graph, I am feeling incredibly lighter.
	Another surprisingly small, yet grand revelation, is the beauty in assigned seating. Having raised three kids, homeschooled, four years leading before-and-after care, teaching homeschool co-ops, Sunday schools, art lessons, you name it, yet I never truly implemented assigned seating. As an artist, it felt so confining. I often moved kids when they weren’t able to handle their neighbor or needed more guidance, but avoided assigned seating like the plague (or COVID-19?). Like that feared graph, there was freedom from exposing another supposed monster to the light. If one seating chart didn’t work, like the first week of art club, I observed, adjusted and moved positions. No one complained or threw a fit. 
	Because I have had the experience of raising three children, I feel fairly comfortable with classroom management. My strength is in observing and studying people, knowing how to listen and encourage, and when to creatively discipline. This has come after many years of learning from mistakes, major failures, and practice. I certainly haven’t mastered managing people or sometimes myself; there’s always more to learn and unique personalities yet to meet. This is just the stage of life where I’m being refined and humbled in other areas, usually likened to a tiny pebble that gets in your shoe, rubbing and irritating until you finally chose to take off the shoe and shake out the rock. But, seating charts, graphs, charts and assessments are all a part of managing a classroom well.  
As I reflect on the whole: going back in school and observing classrooms (including time at Pete Mirich with Art 345 and this semester’s Chappelow), I really value collaboration and being a part of a team. It was invaluable to have Alison Myers give me feedback when cleaning up after art club. Similarly, near the beginning of the semester, I observed classrooms at Erie High School and noticed the camaraderie between the three art teachers. Community at work. At the beginning or end of the day, it is always about people first. This is what draws me to teach. Passing on the excitement of learning new things for the first time, not matter your age, is a treasure. 
For the reasons stated above, I chose to teach art and community for the unit at Chappelow. It seemed fitting to the close of my time at UNC, having experienced sweet collaboration in my time coming back to college. I also selected making tiny communities with students as my unit plan for its universal appeal. All students can relate to people and families, home, their environment, good food, getting places, keeping warm, and inadvertently, appreciating clean surroundings. Our contemporary culture spends so much time focusing on how we are all different. There is a time and place for it. Absolutely. However, I believe people are more likely to appreciate differences when they enjoy first where they are similar. Also, kids who are diverse learners often aware they don’t always fit in the mainstream. Whether it be learning or physical disabilities, cultural or linguistic diversities, all students desperately want to feel a part of something; to be included. I wanted a unit that emphasized the value each person has in a community and then to discover how artists enrich all aspects of that same community. I, personally, have learned over the years of parenting and ministry that people respond better in multiple settings if they feel cared for, respected, and given clear boundaries. The curiosity, creativity and growth in learning tends to be a biproduct of feeling safe.
While recently going through a box of children’s books, I found Come Over to My House by Theo LeSieg. One of my own childhood books and a favorite, I had read it countless times to my kids. Houses from around the world were visited, and each host welcomed their guest eagerly. There was that sense of familiarity first. It was a strong inspiration for this work. My final art piece as reflection over our time at Chappelow, 445, and a part of the art education department, mirrors my unit plan. I purposed to create a tiny diorama with the same aspects of community I was covering in the weekly lesson plans: people, environment, home, food, transportation, energy and maintenance( I’ll have to put new batteries in the diorama and dust it to maintain it!). I attempted to use most of the same materials I brought to class. The cardboard box was recycled from our trash, paper mache’d, painted with acrylic and gouache, and a frame added. I included a tiny battery-powered string of lights (we already had in the house) for stars. All other details were found and scavenged objects, like paper scraps, string and acorns from the years’ collection of homeschool teacher and mom. 
The artwork produced during my education tends towards the familiar and narrative, as well. The ideas of service, hospitality, forbearing with others, and embracing where we are different is continuous in paintings and other works. Coming back to school has allowed me to personally reflect on what is important, and what is my story. Teaching art for connection and life application is only the natural aftereffect of all the wisdom given at UNC, added to life experience. I’ve broadened my own community and become richer for it. It is my treasure.
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